
 

Welcome to the Jim Crow Museum. We are an anti-racism institution. We use objects to inform, to teach, and to 

create dialogues about race relations. Our approach is to use primary sources to document and learn from the past. 

We are educators. The museum is not a shrine to racism, but a collection of objects and attitudes that shaped 

history. This history belongs to all Americans as inheritors of the legacy of Jim Crow. This museum is a 

testimony to the resiliency of African American people. It is a collection of narratives that demand contemplation. 

Everyone is welcome, yet this space may not be for everyone. Confronting history is a fact-based endeavor, but it 

may be an emotional struggle that is overwhelming for some visitors. Our mission is to teach tolerance using 

objects of deeply rooted intolerance. We combat ignorance with truth and replace fear with empathy. The Jim 

Crow Museum promotes personal and community awareness, social justice, and racial healing. 
 

The museumôs mission is achieved through the following objectives: 

¶ To collect, exhibit and preserve objects and collections related to racial segregation, anti-Black caricatures, 

civil rights, and African American achievement. 

¶ To promote the scholarly examination of historical and contemporary expressions of racism. 

¶ To serve as a teaching resource for Ferris State University courses which deal, directly or indirectly, with the 

issues of race and ethnicity. 

¶ To serve as an educational resource for scholars and teachers at the state, national and international levels. 

¶ To promote racial understanding and healing. 

¶ To serve as a resource for civil rights and human rights organizations. 

 

Using the Virtual Tour and this Unit Plan: 

This unit plan contains lesson plans that are designed to explore the topics that you would encounter at The Jim 

Crow Museum.  The Virtual Tour gives you the ability to experience the museum as if you were there in person.  

You can explore the exhibit cases, zoom in on the objects, listen to the didactic panels, play the videos, and 

engage with collection in a variety of ways.  We recommend watching the video The New Jim Crow Museum as 

an introduction to the mission, collection, and the themes found in the museum.  

Link: https://www.youtube.com/watch?time_continue=5&v=yf7jAF2Tk40&feature=emb_logo 

 

Additionally, the following links will take you to the museumôs visual, literary, and digital resources: 

The Jim Crow Museum Virtual Tour: https://my.matterport.com/show/?m=8miUGt2wCtB 

The Jim Crow Museum Website: https://www.ferris.edu/HTMLS/news/jimcrow/ 

The Jim Crow Museum Timeline: https://www.ferris.edu/HTMLS/news/jimcrow/timeline/homepage.htm 

The Jim Crow Museum Digital Collection: https://sites.google.com/view/jcmdigital/home 

 

Copies of Dr. David Pilgrimôs books Understanding Jim Crow (2015), Watermelons, nooses, and straight razors 

(2018), and Haste to Rise (with Franklin Hughes, 2020) can be purchased on The Jim Crow Museum Website 

under the Donate Tab: https://www.ferris.edu/HTMLS/news/jimcrow/timeline/homepage.htm# 

Virtual Tour Unit Plan 
The Jim Crow Museum of Racist Memorabilia  

 

https://www.youtube.com/watch?time_continue=5&v=yf7jAF2Tk40&feature=emb_logo
https://my.matterport.com/show/?m=8miUGt2wCtB
https://www.ferris.edu/HTMLS/news/jimcrow/
https://www.ferris.edu/HTMLS/news/jimcrow/timeline/homepage.htm
https://sites.google.com/view/jcmdigital/home
https://www.ferris.edu/HTMLS/news/jimcrow/timeline/homepage.htm
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Unit Plan Overview 
 

Students: Grades 9 ï 12, (activities designed for Grades 11 ï 12 are labeled)  

 

Duration:  This comprehensive unit plan is designed to meet the needs of each student and classroom space.  

There are seven shorter lesson plans contained in this unit, each lesson contains four - eight student activities.  

Each activity can be completed in one 45-minute lesson with the exception of the research activities.   

 

Summary: Each lesson contains guiding questions, history, terminology, activities, and resource sections.  They 

can be utilized alone or as a part of the complete unit plan.  Each topic encourages students to use primary sources 

as tools for learning about race and race relations, and to think critically and constructively about how United 

States history is presented.  They can learn to make connections between anti-Black media and its influence on 

social customs and legislation, to discern how racism functions in our society today, and be empowered to make 

positive choices moving toward changing established trends.   

 

Learning Objectives: 

¶ Explain the history of Jim Crow and how the images, ideas, and customs were used to create and reinforce 

social, political, and economic inequity. 

¶ Analyze popular and material culture and their ability to influence legal and social customs. 

¶ Describe how culture is transmitted and adapted through false narratives about African Americans. 

¶ Investigate how Jim Crow functioned as a racial caste system and led to different types of racial disparity. 

¶ Explain how fear mongering, rhetoric, and imagery were used to support anti-Black legislation and violence. 

¶ Compare opposition to desegregation with how Jim Crow segregation was later dismantled. 

¶ Analyze how racial caricatures were/are used as a device for segregation. 

¶ Consider how stereotypes inform our biases and how biases impact our interactions.   

¶ Distinguish the difference between intent and impact and how that relates to contemporary race relations. 

¶ Reflect on your personal biases and comfortability when learning and speaking about race. 

 

Assessment: 

Instructors should grade students on the: 

¶ Understanding of the Jim Crow era history and its relationship to racial discrimination in communal, cultural, 

and institutional settings. 

¶ Ability to process and analyze primary sources as tools for segregation and the creation of racial castes. 

¶ Understanding of the role of imagery and other forms of media as propaganda that influenced political, 

economic, and social inequality and cultural biases. 

 

Students should be able to: 

¶ Define historical methods of racial stereotyping, explain their impact of legal and cultural discrimination, and 

develop a better understanding of how that impacts contemporary race relations.                

¶ Produce verbal, written, visual, or performed assessments of their understanding of the African American 

experience during the Jim Crow era.  

¶ Demonstrate understanding of bias and how it influences our beliefs, interactions, and institutions. 

 
 

 
Image from The Jim Crow Museum Collection 
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Discipline Specific Activities:  

Arts:  Who Was Jim Crow? Activities 3, 4, and 5; Minstrelsy Activities 2, 3, 4, 5, 6; Segregation Activities 2 and 

7; Jim Crow Violence Activities 5 and 6; Caricatures Activities 2, 4, 5, 6, 7, and 8; African American 

Achievement Activities 2, 5, and 6; Contemporary Racist Forms Activities 2, 3, 4, 5, 6, 7, and 8  

 

Career and College Ready Skills (CTE): Segregation Activity 6;  

 
English Language Arts (ELA) : All lesson activities.   

 

Health and Physical Education (HPE): Who Was Jim Crow? Activity 4; Minstrelsy Activity 6; Segregation 

Activities 2 and 6; Caricatures Activities 2, 3, 4, 5 and 6; African American Achievement Activity 2; 

Contemporary Racist Forms Activity 6 

 

Mathematics: Segregation Activity 7; African American Achievement Activity 2 

 

Science: Segregation 7; Jim Crow Violence Activities 2 and 3; African American Achievement Activity 2; 

Contemporary Racist Forms Activity 6 

 

Social-Emotional Learning (SEL): Who Was Jim Crow? Activity 3; Minstrelsy Activities 4 and 5; Segregation 

Activities 3, 4, and 5; Jim Crow Violence Activities 4 and 6; Caricatures Activity 3 and 8; African American 

Achievement Activities 2, 4, 5, and 6; Contemporary Racist Forms Activities 6, 7, and 8 

 

Social Studies: All  lesson activities.  Michigan Social Studies Learning Standards and Common Core Literacy in 

History/Social Studies, Science, & Technical Subjects Standards are listed at the end of each lesson. 
 

Links to Learning Standards: 

Michigan State Learning Standards  

https://www.michigan.gov/mde/0,4615,7-140-

28753---,00.html 
 

Michigan State Social Emotional Learning 

Standards  

https://www.michigan.gov/mde/0,4615,7-140-

74638_72831_72834-361321--,00.html 
 

Common Core  

http://www.corestandards.org 
 

C3 ï College, Career, and Civic Life  

https://www.socialstudies.org/C3 
 

The U.S. Department of Educationôs U.S. History 

Framework 

https://www.nagb.gov/content/dam/nagb/en/docume

nts/publications/frameworks/history/2018-history-

framework.pdf 

 

 

 

 
Image from The Jim Crow Museum Collection

https://www.michigan.gov/mde/0,4615,7-140-28753---,00.html
https://www.michigan.gov/mde/0,4615,7-140-28753---,00.html
https://www.michigan.gov/mde/0,4615,7-140-74638_72831_72834-361321--,00.html
https://www.michigan.gov/mde/0,4615,7-140-74638_72831_72834-361321--,00.html
http://www.corestandards.org/
https://www.socialstudies.org/C3
https://www.nagb.gov/content/dam/nagb/en/documents/publications/frameworks/history/2018-history-framework.pdf
https://www.nagb.gov/content/dam/nagb/en/documents/publications/frameworks/history/2018-history-framework.pdf
https://www.nagb.gov/content/dam/nagb/en/documents/publications/frameworks/history/2018-history-framework.pdf


Michigan State Social Studies Learning Standards Used in this Unit Plan 
 

State of Michigan Social Studies Learning Standards Recommendations: 

The Jim Crow Museum (JCM) urges educators to incorporate the recommended topics into the social studies 

curriculum throughout the school year.  The current 9th to 12th-grade state standards cover the Jim Crow, Civil 

Rights, and contemporary eras under a range of broad headings, primed for deeper investigation.  The standards 

listed below were selected for their association with topics taught at the museum.  Suggestions link to questions 

and activities found in the Jim Crow Museum unit plans, which can be taught as stand-alone lessons or 

comprehensive year-long inquiries.  Each topic encourages students to use material culture as tools for learning 

about race, race relations, and to think critically and constructively about how United States history is presented.  

Students will learn to make connections between anti-Black media and its influence on social customs and 

legislation, discern how racism functions in our society today, and be empowered to make positive choices 

moving toward changing established trends.   

 

United States History and Geography: 

https://www.michigan.gov/documents/mde/Final_Social_Studies_Standards_Document_655968_7.pdf 

 

 
 

USHG F1.1 ï Identify the core ideals of United States society as reflected in the documents below and analyze 

the ways that American society moved toward and/or away from its core ideals: the Declaration of Independence; 

the original Constitution (including the Preamble); the Bill of Rights; the Gettysburg Address; the Thirteenth, 
Fourteenth, and Fifteenth Amendments. 

JCM Recommended Topics: the concept that ñAll Men Are Created Equalò, Enslavement, the 3/5ths 

Compromise, Abolitionist movements, the Missouri Compromise, Dred Scott v. Sandford, the Emancipation 

Proclamation, Voting rights and restrictions, Re-enslavement through peonage and convict leasing (Thirteenth 

Amendment loophole), Jim Crow laws/Black Codes 

https://www.michigan.gov/documents/mde/Final_Social_Studies_Standards_Document_655968_7.pdf
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USHG 6.1.3 Urbanization ï explain the causes and consequences of urbanization, including: the location and 

expansion of major urban centers and their link to industry and trade; internal migration, including the Great 

Migration; the development of cities divided by race, ethnicity, and class, as well as the resulting tensions among 

and within groups; different perspectives about the immigrant experience. 

JCM Recommended Topics: Reconstruction, the Exodus of 1879, Great Migration cities and neighborhoods 

(Harlem in New York City, Bronzeville in Chicago, Black Bottom in Detroit for e.g.), redlining, discriminatory 

employment, and housing practices, highway development through Black neighborhoods, the establishment of 

Black businesses and Business Leagues, GI Bill limitations for African American veterans, factories, pollutants, 

and high-risk jobs in Black neighborhoods 

 

USHG 6.1.4 Growth and Change ï explain the social, political, economic, and cultural shifts taking place in the 

United States at the end of the 19th century and beginning of the 20th century, by: describing the developing 

systems of transportation and their impact on the economy and society; describing governmental policies 

promoting economic development; evaluating the treatment of African Americans, including the rise of 

segregation in the South as endorsed by the Supreme Courtôs decision in Plessy v. Ferguson, and describing the 

response of African Americans to this inequality; describing the policies toward Indigenous Peoples, including 

removal, reservations, the Dawes Act of 1887, and the response of Indigenous Peoples to these policies. 
JCM Recommended Topics: Jim Crow laws and practices, Pullman Porters and railroad workers, Black 

Longshoremen, the Civil Rights Act of 1875 (and later reversal), segregation in formerly unsegregated 

communities, The Lost Cause of the Confederacy and production of Confederate Monuments, highway 

development through African American neighborhoods (Paradise Valley and Black Bottom for e.g.), rise of the 

Black Press, anti-lynching campaigns, Black labor unions, African American community organizations, 

innovators, and activists 

 

USHG 6.2.3 Domestic Impact of World War I ï analyze the domestic impact of WWI on the growth of the 

government, the expansion of the economy, the restrictions on civil liberties, the expansion of womenôs suffrage, 

and on internal migration. Examples may include but are not limited to: War Industries Board, the growth of anti-

immigrant sentiments, the Sedition Act, the Red Scare, the Palmer Raids.  

JCM Recommended Topics: segregation in the military, the Harlem Hellfighters, Red Summer of 1919 

 

USHG 6.3.1 ï Describe the extent to which industrialization and urbanization between 1895 and 1930 created the 

need for progressive reform.  Examples may include but are not limited to: urban and rural poverty, child labor, 

immigration, political corruption, racial and gender discrimination, public health, unsafe living conditions, poor 

working conditions, monopolies, unfair labor practices. 

JCM Recommended Topics: Jim Crow laws/Black Codes (varied from state to state), Sundown towns, the 

Green Book, the Harlem Hellfighters, Race Massacres (also called Race Riots), Red Summer, lynching, voting 

restrictions (poll taxes, literacy tests), minstrelsy, Social Darwinism, Scientific Racism, Tuskegee Study, the 

establishment of the Freedmenôs Bureau, the Black hospital movement, Re-enslavement (peonage, sharecropping, 

convict leasing), redlining, discriminatory employment and housing practices, Black labor unions, mass 

production of anti-Black material and popular culture, factories, pollutants, and high-risk jobs in Black 

neighborhoods 

 

USHG 6.3.2 ï Analyze the social, political, economic, and cultural changes that occurred during the Progressive 

Era.  Examples may include but are not limited to: the successes and failures of efforts to expand womenôs rights, 

including the work of important leaders such as Susan B. Anthony, Elizabeth Cady Stanton, Alice Paul; the role 

of reform organizations and Movements and individuals in promoting change; the Womenôs Christian 

Temperance Union; settlement house movement; conservation movement; the National Association for the 

Advancement of Colored People; Carrie Chapman Catt; Eugene Debs; W.E.B. DuBois; Upton Sinclair; Ida 

Tarbell; major changes in the Constitution, including Sixteenth, Seventeenth, Eighteenth, and Nineteenth 

Amendments; the Supreme Courtôs role in supporting or slowing reform; new regulatory legislation; the Pure 

Food and Drug Act; the Sherman and Clayton Antitrust Acts; the successes and failures of the Indian Citizenship 

Act of 1924. 

JCM Recommended Topics: the Niagara Movement, the National Negro Committee, Ida B. Wells, NAACP 

chapters and programs, The Crisis, Booker T. Washington, the Tuskegee Institute, Mary McLeod Bethune, 
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establishment of HBCUs, Maggie Lena Walker, the National Negro Business League, Marcus Garvey, the 

Universal Negro Improvement Association, establishment of the Negro Baseball Leagues, Black Suffragists, the 

New Negro Movement 

 

USHG 7.1.1 The Twenties ï explain and evaluate the significance of the social, cultural, and political changes 

and tensions in the ñRoaring Twentiesò including: cultural movements such as the Jazz Age, the Harlem 

Renaissance, and the ñLost Generation.ò; the increasing role of advertising and its impact on consumer purchases; 

the NAACP legal strategy to attack segregation.  Examples may include but are not limited to: the Scopes trial, 

views on and restrictions to immigration Prohibition, roles of women, mass consumption, fundamentalism, 

modernism, the Indian Citizenship Act of 1924, the Carlisle Indian Industrial School, the Mount Pleasant Indian 

Industrial Boarding School, Harbor Springs Indian Boarding School, the resurgence of the Ku Klux Klan, and 

nativism. 

JCM Recommended Topics: Black Renaissance (Harlem and Bronzeville) artists, musicians, performers, 

writers/poets, and influencers, Idlewild (Michigan), growth of the Black Press, the New Negro Movement, the 

Tulsa Race Massacre, Red Summer, Birth of A Nation, Michigan KKK membership, anti-black caricatures in 

print media and advertisements, blackface in the mass media 

 

USHG 7.1.3 The New Deal Era ï explain and evaluate President Franklin Rooseveltôs policies and tactics during 
the New Deal era, including: the changing role of the federal governmentôs responsibilities to protect the 

environment; meet challenges of unemployment, and to address the needs of workers, farmers, Indigenous 

Peoples, the poor, and the elderly; opposition to the New Deal and the impact of the Supreme Court in striking 

down and then accepting New Deal laws; the impact of the Supreme Court on evaluating the constitutionality of 

various New Deal policies; consequences of New Deal policies. Examples may include but are not limited to: 

Frances Perkins, the Dust Bowl and Tennessee Valley, promoting workersô rights, development of a Social 

Security program, financial regulation, conservation practices, crop subsidies, the Indian Reorganization Act, 

Termination Policy, the Deportation Act of 1929 Federal housing policies, agricultural efforts and impacts on 

housing for marginalized groups, Charles Coughlin, Huey Long. 

JCM Recommended Topics: New Deal Artists (PWAP, FAP/WPA), the portrayal of African Americans in 

photographs, sharecropping and peonage systems, the 1936 Olympics, the Colored Civilian Conservation Corps, 

New Negro Alliance v. Sanitary Grocery (Belford Lawson case), exclusion of agricultural and domestic workers 

from the 1935 Social Security Act 

 

USHG 7.2.3 Impact of World War II on American Life  ï analyze the changes in American life brought about 

by U.S. participation in WWII, including: the mobilization of economic, military, and social resources; the role of 

women, African Americans, and ethnic minority groups in the war effort, including the work of A. Philip 

Randolph and the integration of U.S. military forces; the role of the home front in supporting the war effort; the 

conflict and consequences around the internment of Japanese Americans. 

JCM Recommended Topics: Black factory workers during the war (second migration), African Americans in 

the military, the Tuskegee Airmen, the 6888th Central Postal Directory Battalion (Black Female Battalion), the 

Double V Campaign, GI Bill limitations for African American veterans, the Congress of Racial Equality (CORE) 

 

USHG 8.2.1 Demographic Changes ï use population data to produce and analyze maps that show the major 

changes in population distribution and spatial patterns and density, the Baby Boom, new immigration, 

suburbanization, reverse migration of African Americans to the South, Indian Relocation Act (1956), and flow of 

population to the Sunbelt. 

JCM Recommended Topics: Redlining and discriminatory lending practices, White Flight and generational 

wealth, the concept of the ñThe American Dreamò, New York and Chicago public housing boom (projects), the 

impact of the Fair Employment Practices Commission 

 

USHG 8.2.2 Policy Concerning Domestic Issues ï analyze the major domestic issues in the post-World War II 

era and the policies designed to meet the challenges by: describing issues challenging Americans, like domestic 

anticommunism (McCarthyism), labor, poverty, health care, infrastructure, immigration, the environment; 

evaluating policy decisions and legislative actions to meet these challenges.  Examples may include but are not 

limited to; G.I. Bill of Rights (1944), Taft-Hartley Act (1947), Twenty-Second Amendment to the United States 

Constitution (1951), Federal Highways Act (1956), National Defense Act (1957), EPA (1970). 
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JCM Recommended Topics: the Dixiecrats, the Southern Manifesto, Brown v. Board of Education (1954), 

school desegregation and busing, GI Bill limitations for African American veterans 

 

USHG 8.2.4 Domestic Conflicts and Tensions ï analyze and evaluate the competing perspectives and 

controversies among Americans generated by Supreme Court decisions, the Vietnam War, the environmental 

movement, the movement for Civil Rights and the constitutional crisis generated by the Watergate scandal.  

Examples may include but are not limited to: Roe v. Wade, Gideon v. Wainwright, Miranda v. Arizona, Tinker v. 

Des Moines, Hazelwood v. Kuhlmeier, Kent State, Students for a Democratic Society, Robert McNamara, Martin 

Luther King Jr., Muhammad Ali, ñflower power,ò hippies, beatniks, Rachel Carson, Winona LaDuke, the 

American Indian Movement, the occupation of Alcatraz, Ralph Nader. 

JCM Recommended Topics: Brown v. Board of Education (1954), school desegregation and busing, Ruby 

Bridges, George Wallace, Lester Maddox, Emmett Till, Jim Crow laws and practices, anti-miscegenation laws, 

the Civil Rights Act of 1957, the Southern Christian Leadership Conference (SCLC), the Civil Rights Movement 

and the mass media, Vietnam War draft and Black men, Shelby County, Alabama V. Holder 

 

USHG 8.3.1 Civil Rights Movement ï analyze key events, ideals, documents, and organizations in the struggle 

for African American civil rights including: the impact of World War II and the Cold War; Responses to Supreme 

Court decisions and governmental actions; the Civil Rights Act (1964); protest movements, rights, organizations, 
and civil actions.  Examples may include but are not limited to: racial and gender integration of the military; ñAn 

American Dilemmaò; Jim Crow laws; de jure segregation; Brown v. Board of Education; the Civil Rights Act 

(1957); Little Rock school desegregation; the Civil Rights Act (1964); the Voting Rights Act (1965); the 

integration of baseball; Montgomery Bus Boycott (1955-1956); March on Washington; the Freedom Rides; the 

National Association for the Advancement of Colored People; the Southern Christian Leadership Conference; the 

Student Non-violent Coordinating Committee; the Nation of Islam; the Black Panthers; Orval Faubus; Rosa 

Parks; sit-ins; James Meredith; Medgar Evers; Fannie Lou Hamer; Malcolm X; Yuri Kochiyama; the Twenty-

Fourth Amendment; violence in Birmingham; Milliken v. Bradley; the Elliott Larsen Act. 

JCM Recommended Topics: the Selma Marches, mass media coverage of the Civil Rights Movement, the Civil 

Rights Act of 1960, Executive Order 10925 (the Presidentôs Committee on Equal Employment Opportunity), the 

Black Power Movement, the Twenty-fourth Amendment, Thurgood Marshall, Shirley Chisholm, John Lewis, 

Loving v. Virginia (1967), the Fair Housing Act 

 

USHG 8.3.2 Ideals of the Civil Rights Movement ï compare and contrast the ideas in Martin Luther Kingôs 

March on Washington speech to the ideas expressed in the Declaration of Independence, the Seneca Falls 

Resolution, and the Gettysburg Address. 

JCM Recommended Topics: the role of Black Churches and interfaith allyship in the Civil Rights Movement 

 

USHG 8.3.5 Tensions and Reactions to Poverty and Civil Rights ï analyze the causes and consequences of the 

civil unrest that occurred in American cities, by comparing civil unrest in Detroit with at least one other American 

city.  Examples may include but are not limited to; Los Angeles, Cleveland, Chicago, Atlanta, Newark. 

JCM Recommended Topics: Race riots of the 1960s (including use/misuse of the term riot), racial tension after 

the assassination of Martin Luther King, Jr., continued resistance to school desegregation, Swann v. Charlotte-

Mecklenburg Board of Education 

 

USHG 9.1.1 Economic Changes ï using the changing nature of the American automobile industry as a case 

study, evaluate changes in the American economy created by new markets, natural resources, technologies, 

corporate structures, international competition, new sources/methods of production, energy issues, and mass 

communication. 

JCM Recommended Topics: Black Automobile workers, the integration of the UAW, Barry Gordy, Motown 

Records, the expansion of Black newspapers, magazines, and media companies (Ebony and Jet for e.g.), Black 

stereotypes in the media 

 

USHG 9.1.2 Transformation of American Politics ï analyze the transformation of American politics in the late 

20th and early 21st centuries, including: the growth of the conservative movement in national politics, including 

the role of Ronald Reagan; the role of evangelical religion in national politics; the intensification of partisanship; 
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the partisan conflict over the role of government in American life; the role of regional differences in national 

politics. 

JCM Recommended Topics: the increased African American presence in U.S. politics, the Black Power 

Movement, discriminatory law enforcement practices, the ñWar of Drugsò, the ñWar on Crimeò, welfare reform, 

the Civil Rights Restoration Act of 1987, Rodney King, mass incarceration in the U.S., the Black Lives Matter 

Movement, MLK Day, Juneteenth, Shelby County, Alabama V. Holder 

 

USHG 9.3.1 ï make a persuasive argument on a public policy issue and justify the position with evidence from 

historical antecedents and precedents, and Democratic Values or Constitutional Principles. 

JCM Recommended Topics: the Civil Rights Act of 1866, the Civil Rights Act of 1871, the Civil Rights Act of 

1875, the Civil Rights Act of 1957, the Civil Rights Act of 1960, the Civil Rights Act of 1964, the Civil Rights 

Act of 1968, the Civil Rights Act of 1990, the Civil Rights Act of 1991, the Voting Rights Act of 1965, the 

Violent Crime Control and Law Enforcement Act of 1994 

 

Contemporary Global Issues 

https://www.michigan.gov/documents/mde/Final_Social_Studies_Standards_Document_655968_7.pdf 

 

CG1 Population - Explain the causes and consequences of contemporary population changes by analyzing the: 

¶ population change (including birth rate, death rate, life expectancy, growth rate, doubling time, aging 

population, changes in science and technology). 

¶ distributions of population (including relative changes in urban-rural populations, gender, age, patterns of 

migration, and population density). 

¶ relationship of population changes to global interactions, and their impact on different regions of the world. 

 

CG2 Resources - Explain changes in the use, distribution, and importance of natural resources (land, water, 

energy, food; and renewable, non-renewable, flow resources) on human life, settlement, and interactions by 

describing and evaluating: 

¶ changes in spatial distribution and use of natural resources. 

¶ the differences in ways societies have been using and distributing natural re- sources. 

¶ social, political, economic, and environmental consequences of the development, distribution, and use of 

natural resources. 

¶ changes in networks for the production, distribution, and consumption of natural resources, including the 

growth of multinational corporations and govern- mental and non-governmental organizations. 

¶ the impact of humans on the global environment. 

 

CG3 Patterns of Global Interactions - Define the process of globalization and evaluate the merit of this concept 

to describe the contemporary world by analyzing: 

¶ economic interdependence of the worldôs countries, world trade patterns, and the impact on those who labor, 
including voluntary and forced migration such as human trafficking. 

¶ the exchanges of scientific, technological, and medical innovations. 

¶ cultural diffusion and the different ways cultures/societies respond to ñnewò cultural ideas. 

¶ the comparative economic advantages and disadvantages of regions, regarding cost of labor, natural 

resources, location, and tradition. 

¶ distribution of wealth and resources and efforts to narrow the inequitable distribution of resources. 

 

CG4 Conflict, Cooperation, and Security - Analyze the causes and challenges of continuing and new conflicts 

by describing: 

¶ tensions resulting from ethnic, territorial, religious, and/or nationalist differences. 

¶ causes of and responses to ethnic cleansing/genocide/mass killing. 

¶ local and global attempts at peacekeeping, security, democratization, and administration of international 

justice and human rights. 

¶ the types of warfare used in these conflicts, including terrorism, private militias, and new technologies. 

 

 

https://www.michigan.gov/documents/mde/Final_Social_Studies_Standards_Document_655968_7.pdf
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Common Core Learning Standards Used in this Unit Plan 
 

CCSS.ELA-LITERACY.RH.9 -10.1 - Cite specific textual evidence to support analysis of primary and secondary sources, 

attending to such features as the date and origin of the information. 

 

CCSS.ELA-LITERACY.RH.9 -10.2 - Determine the central ideas or information of a primary or secondary source; provide 

an accurate summary of how key events or ideas develop over the course of the text. 

 

CCSS.ELA-LITERACY.RH.9 -10.3 - Analyze in detail a series of events described in a text; determine whether earlier 

events caused later ones or simply preceded them. 

 

CCSS.ELA-LITERACY.RH.9 -10.4 - Determine the meaning of words and phrases as they are used in a text, including 

vocabulary describing political, social, or economic aspects of history/social science. 

 

CCSS.ELA-LIT ERACY.RH.9-10.5 - Analyze how a text uses structure to emphasize key points or advance an explanation 

or analysis. 

 

CCSS.ELA-LITERACY.RH.9 -10.6 - Compare the point of view of two or more authors for how they treat the same or 

similar topics, including which details they include and emphasize in their respective accounts. 

 

CCSS.ELA-LITERACY.RH.9 -10.7 - Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative 

analysis in print or digital text. 

 

CCSS.ELA-LITERACY.RH.9 -10.8 - Assess the extent to which the reasoning and evidence in a text support the, authorôs 

claims. 

 

CCSS.ELA-LITERACY.RH.9 -10.9 - Compare and contrast treatments of the same topic in several primary and secondary 

sources. 

 

CCSS.ELA-LITERACY.RH.9 -10.10 - By the end of grade 10, read and comprehend history/social studies texts in the 

grades 9-10 text complexity band independently and proficiently. 

 

CCSS.ELA-LITERACY.RH.11 -12.1 - Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insights gained from specific details to an understanding of the text as a whole. 

 

CCSS.ELA-LITERACY.RH.11 -12.2 - Determine the central ideas or information of a primary or secondary source; 

provide an accurate summary that makes clear the relationships among the key details and ideas. 

 

CCSS.ELA-LITERACY.RH.11 -12.3 - Evaluate various explanations for actions or events and determine which explanation 

best accords with textual evidence, acknowledging where the text leaves matterôs uncertain. 

 

CCSS.ELA-LITERACY.RH.11 -12.4 - Determine the meaning of words and phrases as they are used in a text, including 

analyzing how an author uses and refines the meaning of a key term over the course of a text. 

 

CCSS.ELA-LITERACY.RH.11 -12.5 - Analyze in detail how a complex primary source is structured, including how key 

sentences, paragraphs, and larger portions of the text contribute to the whole. 

 

CCSS.ELA-LITERACY.RH.11 -12.6 - Evaluate authors' differing points of view on the same historical event or issue by 

assessing the authors' claims, reasoning, and evidence. 

 

CCSS.ELA-LITERACY.RH.11 -12.7 - Integrate and evaluate multiple sources of information presented in diverse formats 

and media (visually, quantitatively, in words) in order to address a question or solve a problem. 

 

CCSS.ELA-LITERACY.RH.11 -12.8 - Evaluate an author's premises, claims, and evidence by corroborating or challenging 

them with other information. 

 

CCSS.ELA-LITERACY.RH.11 -12.9 - Integrate information from diverse sources, both primary and secondary, into a 

coherent understanding of an idea or event, noting discrepancies among sources. 

 

CCSS.ELA-LITERACY.RH.11 -12.10 - By the end of grade 12, read and comprehend history/social studies texts in the 

grades 11-CCR text complexity band independently and proficiently. 
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Teaching Race, Racism, and Racial Bias (Pre-Unit Plan Strategies) 
 

The Jim Crow Museum understands that all individuals have varying comfort levels when speaking about race 

and confronting racism.  This may be particularly challenging for educators tasked with guiding young minds 

through conversations about the history of race and racism in the United States and how those laws, beliefs, and 

material culture influences contemporary race relations today.  The following materials are from educational 

centers that train facilitators to teach race.  Educators are encouraged to engage with these resources prior to 

teaching this Unit Plan.  Additionally, there are Post-plan strategies listed at the end of the Unit Plan. 

 

Vanderbilt Universityôs Center for Teaching has an in-depth Teaching Race: Pedagogy and Practice guide 

designed to help educators address the challenges of talking about race.  Their methods are built around five 

principles to help create a learning community receptive to these conversations.  They also have an exhaustive list 

of resources for further reading. 

Link: https://cft.vanderbilt.edu/guides-sub-pages/teaching-race/ 

 

The Southern Poverty Law Centerôs guide Teaching the Movement: The State Standards We Deserve is designed 

to address deficiencies in the teaching of African American history according to The National Assessment of 

Educational Progress.  The SPLC noted these deficiencies in the Michigan State Learning Standards and several 

other states in the U.S.   

Link: https://www.splcenter.org/20110919/teaching-movement-state-standards-we-deserve 

 

The Poorvu Center for Teaching and Learning is Yale Universityôs home for teaching, tutoring, and writing 

programs.  Their website on Diversity and Inclusion has several areas of exploration including: Awareness of 

Socioeconomic Diversity, Awareness of Implicit Biases, Diversity Statements, Inclusive Classroom Climate, 

Inclusive Teaching Strategies, Learning Student Names, and Racial Awareness. 

Link: https://poorvucenter.yale.edu/FacultyResources/Diversity-Inclusion 

 

For those looking to take a deeper dive, Learning for Justice has a wealth of resources for navigating 

conversations about race. They offer written materials, webinars, podcasts, and professional development content.   

Analyzing Health Disparities 

Link: https://www.learningforjustice.org/classroom-resources/lessons/analyzing-health-disparities 

Letôs Talk! Facilitating Critical Conversations With Students  
Link: https://www.learningforjustice.org/magazine/publications/lets-talk 

Social Justice Standards: The Teaching Tolerance Anti-bias Framework  
Link: https://www.learningforjustice.org/professional-development/social-justice-standards-the-learning-for-

justice-antibias-framework 

 

The Racial Equity Institute is an alliance of trainers, organizers, and institutional leaders who are devoted to the 

work of creating racially equitable organizations and systems.  They help individuals and organizations develop 

tools to challenge patterns of power and grow equity.    
https://www.racialequityinstitute.com 

 

Documentaries are alternative methods to for an educator to teach racial histories.  They may prompt compelling 

dialogue in the classroom and provide for different perspectives and voices.  Films are an opportunity to engage 

family and community members and to continue race-related dialogues at home.  . 

Black Cultural Connection: http://www.pbs.org/Black-culture/explore/10-Black-history-documentaries-to-watch/ 

Ken Burns Shows: https://www.pbs.org/franchise/ken-burns/ 

 

Carnegie Melon University Libraries Guide to Free Online Historic Newspapers 

Link: https://guides.library.cmu.edu/newspapers/newspaperguides 

 

Media Literacy Now: Resources for Educators & Librarians (by subject) 

Link: https://medialiteracynow.org/resources-for-teachers/ 

https://cft.vanderbilt.edu/guides-sub-pages/teaching-race/
https://www.splcenter.org/20110919/teaching-movement-state-standards-we-deserve
https://poorvucenter.yale.edu/FacultyResources/Diversity-Inclusion
https://www.learningforjustice.org/classroom-resources/lessons/analyzing-health-disparities
https://www.learningforjustice.org/magazine/publications/lets-talk
https://www.learningforjustice.org/professional-development/social-justice-standards-the-learning-for-justice-antibias-framework
https://www.learningforjustice.org/professional-development/social-justice-standards-the-learning-for-justice-antibias-framework
https://www.racialequityinstitute.com/
http://www.pbs.org/black-culture/explore/10-black-history-documentaries-to-watch/
https://www.pbs.org/franchise/ken-burns/
https://guides.library.cmu.edu/newspapers/newspaperguides
https://medialiteracynow.org/resources-for-teachers/
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Image from The Jim Crow Museum Collection 

 

Terminology:   

Jim Crow, imagery, stereotype, minstrel, buffoon, Blackface, 

exaggeration, persona, bias, exploitation, ideology, hierarchy 

mock, rhetoric, commodification, bias 

 

Activit y 1:  

MI Learning Standards: ELA, Social Studies 

¶ What do you think each word from the terminology list 

means (do not look up the answers in the dictionary)?  If 

your school uses a message board post your answers to be 

discussed with your classmates.  How similar or different 

are your definitions from your peers?  Do they contain 

overlapping ideas while the wording may be different?  

Do any trends appear in your class responses?  Next, look 

up the Merriam-Webster dictionary definition 

(https://www.merriam-webster.com) for each term and 

compare them to your responses.  How similar or 

different are they? 

 

 
Image from The Jim Crow Museum Collection 

 

 

Words from the song ñJim Crowò as it appeared in sheet music written  

by Thomas ñDaddyò Rice: 

 

ñCome listen all you galls and boys, 

I'm going to sing a little song, 

My name is Jim Crow. 

Weel about and turn about and do jis so, 

Eb'ry time I weel about I jump Jim Crow.ò 

 Who was Jim Crow? 
ñThe Original Jim Crowò and ñFather of Minstrelsyò 

stops on the Virtual Tour: 

https://my.matterport.com/show/?m=8miUGt2wCtB 

 

Guiding Questions:  

¶ How did portrayals of African Americans in the 

minstrel shows shape attitudes and institutions during 

the Jim Crow era? 

¶ How did negative exaggerations of African American 

impact both white and Black audiences? 

¶ What are the social, political, economic, and cultural 

implications of stereotyping African Americans? 

 

History:  

During the 1830s and 1840s, the white entertainer 

Thomas Dartmouth ñDaddyò Rice (1808 ï 1860) 

performed a popular song-and-dance act supposedly 

modeled after a slave.  He named the character Jim Crow.  

Rice was a struggling actor who did short solo skits 

between play scenes at the Park Theater in New York.  

Stories say that he happened upon a Black man singing a 

song (lyrics listed in opposite column) ï some accounts 

say it was an old Black slave who walked with difficulty, 

others say it was a ragged Black stable boy.  Whether 

modeled on an old man or a young boy we will never 

know, but we know that in 1828, Rice appeared on stage 

as ñJim Crowò, a highly stereotyped Black character. 

 

Thomas ñDaddyò Rice was known as the ñFather of 

Minstrelsyò.  As a white man, Rice was one of the earliest 

performers to wear Blackface makeup, his skin was 

darkened with burnt cork.  When Rice darkened his face, 

he acted like a buffoon, and spoke with an exaggerated 

and distorted imitation of African American Vernacular 

English.  In his Jim Crow persona, he also sang ñNegro 

dittiesò such as ñJump Jim Crowò.  His song-and-dance 

routine was a huge success that took him all across the 

United States and finally to New York in 1832.  He also 

performed overseas in London and Dublin to great 

acclaim.  By then ñJim Crowò was a stock character in 

minstrel shows, along with counterparts Jim Dandy and 

Zip Coon.  Riceôs next Blackface characters were 

Sambos, Coons, and Dandies.  White audiences were very 

receptive to the portrayals of Black people as singing, 

dancing, grinning clowns and fools.  Minstrel shows were 

Americaôs most popular form of entertainment from the 

1830s ï 1870s.   Daddy Rice became rich and famous 

because of his skills as a minstrel.  However, he lived an 

extravagant lifestyle and died living in poverty in New 

York on September 19, 1860. 

 

 

 

 

https://www.merriam-webster.com/
https://my.matterport.com/show/?m=8miUGt2wCtB
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Activit y 2:  

MI Learning Standards: Arts, ELA, Social Studies 

¶ There are numerous versions of ñJump Jim Crowò in 
circulation.  First, listen to music from the video ñJump 

Jim Crowò from the JCM website 

(https://www.youtube.com/watch?v=T5FpKAxQNKU) 

without viewing the lyrics or images.  What instrument is 

being played?  What is the mood of the music?  Imagine a 

visual setting or scenario for the music, what is it?   

¶ Next, analyze the lyrics to one version of ñJump Jim 

Crowò (listed below).  Why does the writing differ so 

greatly from todayôs Standard English? Why would the 

author have written the lyrics using a Black dialect?  

Does the vernacular appear to be embellished?  Why or 

why not?  Use primary sources from the 1830s and 1840s 

to support your hypothesis.   

 

Come, listen, all you gals and boys, Iôm just from Tuckyhoe; 

Iôm gwine to sing a little song, My nameôs Jim Crow. 

Chorus: Wheel about, anô turn about, anô do jis so; Ebôry time 

I wheel about, I jump Jim Crow 

I went down to de river, I didnôt mean to stay, 

But there I see so many gals, I couldnôt get away. 

Iôm rorer on de fiddle, anô down in ole Virginny, 

Dey say I play de sklentific, like massa Paganini. 

I cut so many munky shines, I dance de gallopade; 

Anô wôen I done, I resô my head, on shubble, hoe or spade. 

I met Miss Dina Scrub one day, I gib her such a buss; 

Anô den she turn anô slap my face, anô make a mighty fuss. 

De udder gals dey ógin to fight, I telôd dem wait a bit; 

Iôd hab dem all, jis one by one, as I tourt fit. 

I wip de lion ob de west, I eat de alligator; 

I put more water in my mouf, den boil ten load ob ótator. 

De way dey bake de hoe cake, Virginny nebber tire; 

Dey put de doe upon de foot, anô stick óem in de fire.  
(Lyrics from https://glc.yale.edu/outreach/teaching-resources/teacher-

professional-development-programs/past-teacher-development-15) 

 

¶ Finally, listen to a different version of ñJump Jim Crowò 
(https://www.youtube.com/watch?v=AjIXWRG09Qk) 

found on YouTube.  Follow along with the lyrics in the 

video while listening to the singing.  What instrument is 

being played?  Does the singing have an impact on the 

mood of the music from the first version you listened to? 

Earlier, you were asked to imagine a visual setting or 

scenario for the first video, has that changed after 

listening to the second version?  Why or why not? 

    

Activity  4: 

MI Learning Standards: Arts, ELA, HPE, Social Studies 

¶ How is the man in the ñTurkey in the Strawò image 

portrayed?  What stereotypical attributes does the image 

display?  Redraw the image to depict the man in a 

positive light (you can trace to get the outlines).  Think 

about both the physical features of the man, but also the 

situation or context in which he is portrayed. 

 
Image from The Jim Crow Museum Collection 

 

Activit y 3:  

MI Learning Standards: Arts, ELA, Social Studies, SEL 

¶ Examine the image of Daddy Rice dressed as Jim 

Crow (above).  Be specific with your answers.  

Describe his appearance.  How is he dressed?  

Describe his body language.  What do his physical 

features, clothing, and gestures imply?  Describe the 

setting.  What mood and message does the image 

convey?  Is the image suggesting how we should treat 

or feel about this man?  Do your answers to each 

question represent positive or negative 

characteristics?  Why or why not?  Would you be 

comfortable if someone used those features to draw 

you?  Why or why not?  If your school uses a class 

message board post your answers to be discussed 

with your classmates. 

 

 
Image from The Jim Crow Museum Collection 

https://www.youtube.com/watch?v=T5FpKAxQNKU
https://glc.yale.edu/outreach/teaching-resources/teacher-professional-development-programs/past-teacher-development-15
https://glc.yale.edu/outreach/teaching-resources/teacher-professional-development-programs/past-teacher-development-15
https://www.youtube.com/watch?v=AjIXWRG09Qk
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Additional Resources: 

Anti-Defamation League 

https://www.adl.org/education-and-resources/resources-for-

educators-parents-families/lessons 

 

Black Citizenship in the Age of Jim Crow 

https://www.nyhistory.org/sites/default/files/newfiles/Black%

20Citizenship%20in%20the%20Age%20of%20Jim%20Crow

%20Curriculum.pdf 

 

Black Past 

https://www.Blackpast.org/african-american-museums-

united-states-and-canada/ 

 

Common Sense Media History Resources for Teachers 

https://www.commonsense.org/education/top-picks/civil-

rights-and-social-justice-resources-for-classrooms 

 
Digital Public Library of America 

https://dp.la 

 

EDSITEment!  

https://edsitement.neh.gov 

 

Equal Justice Initiative Reports 

https://eji.org/reports/ 

 

Facing History and Ourselves 

https://www.facinghistory.org 

 

Ken Burns in the Classroom 

https://www.pbslearningmedia.org/collection/kenburnsclassro

om/home/ 

 

Learning for Justice 

https://www.learningforjustice.org/classroom-

resources/lessons  

 

Library of Congress 

https://www.loc.gov 

 

National Archives  

https://www.archives.gov 

 

PBS Learning Media 

https://www.pbslearningmedia.org 

 

Racial Equity Resource Guide 

http://www.racialequityresourceguide.org 

 

The Rise and Fall of Jim Crow 

https://www.thirteen.org/wnet/jimcrow/education.html 

 

The Smithsonian Museums (all) Online 

https://www.si.edu/exhibitions/online 

Additional Resources: 

Alvarez, Natalie and Stephen Johnson. ñMinstrels in the 

Classroom: Teaching, Race, and Blackface.ò Canadian 
Theatre Review, 147 (Summer 2011): 31-37.  

 

Cockrell, D. (1997). Demons of disorder: Early Blackface 

minstrels and their world. Cambridge: Cambridge 

University Press. 

 

Levy, L. S. (1976). Picture the songs: Lithographs from 

the sheet music of nineteenth-century America. Baltimore, 

MD: John Hopkins University Press. 

 

Lott, Eric. (1995). Love and Theft: Blackface Minstrelsy 

and the American Working Class. New York: Oxford 

University Press. 

 

Minstrelsy from ñJump Jim Crowò to ñThe Jazz Singerò 
http://exhibits.lib.usf.edu/exhibits/show/minstrelsy/jimcro

w-to-jolson/Blackface 

 

Old Zip Coon/Turkey in the Straw 

https://www.ferris.edu/HTMLS/news/jimcrow/question/2

018/may.htm 

 

Pilgrim, D., & Gates, H. (2015). Understanding Jim 

Crow: using racist memorabilia to teach tolerance and 

promote social justice. Oakland, CA: PM Press. 

 

Pilgrim, D. (2018). Watermelons, nooses, and straight 
razors: stories from the Jim Crow Museum. Oakland, CA: 

PM Press. 

 

Who Was Jim Crow? 

https://www.nationalgeographic.com/news/2015/08/1508

06-voting-rights-act-anniversary-jim-crow-segregation-

discrimination-racism-history/ 
 

 

 
Image from The Jim Crow Museum Collection 

https://www.adl.org/education-and-resources/resources-for-educators-parents-families/lessons
https://www.adl.org/education-and-resources/resources-for-educators-parents-families/lessons
https://www.nyhistory.org/sites/default/files/newfiles/Black%20Citizenship%20in%20the%20Age%20of%20Jim%20Crow%20Curriculum.pdf
https://www.nyhistory.org/sites/default/files/newfiles/Black%20Citizenship%20in%20the%20Age%20of%20Jim%20Crow%20Curriculum.pdf
https://www.nyhistory.org/sites/default/files/newfiles/Black%20Citizenship%20in%20the%20Age%20of%20Jim%20Crow%20Curriculum.pdf
https://www.blackpast.org/african-american-museums-united-states-and-canada/
https://www.blackpast.org/african-american-museums-united-states-and-canada/
https://www.commonsense.org/education/top-picks/civil-rights-and-social-justice-resources-for-classrooms
https://www.commonsense.org/education/top-picks/civil-rights-and-social-justice-resources-for-classrooms
https://dp.la/
https://edsitement.neh.gov/
https://eji.org/reports/
https://www.facinghistory.org/
https://www.pbslearningmedia.org/collection/kenburnsclassroom/home/
https://www.pbslearningmedia.org/collection/kenburnsclassroom/home/
https://www.learningforjustice.org/classroom-resources/lessons
https://www.learningforjustice.org/classroom-resources/lessons
https://www.loc.gov/
https://www.archives.gov/
https://www.pbslearningmedia.org/
http://www.racialequityresourceguide.org/
https://www.thirteen.org/wnet/jimcrow/education.html
https://www.si.edu/exhibitions/online
http://exhibits.lib.usf.edu/exhibits/show/minstrelsy/jimcrow-to-jolson/blackface
http://exhibits.lib.usf.edu/exhibits/show/minstrelsy/jimcrow-to-jolson/blackface
https://www.ferris.edu/HTMLS/news/jimcrow/question/2018/may.htm
https://www.ferris.edu/HTMLS/news/jimcrow/question/2018/may.htm
https://www.nationalgeographic.com/news/2015/08/150806-voting-rights-act-anniversary-jim-crow-segregation-discrimination-racism-history/
https://www.nationalgeographic.com/news/2015/08/150806-voting-rights-act-anniversary-jim-crow-segregation-discrimination-racism-history/
https://www.nationalgeographic.com/news/2015/08/150806-voting-rights-act-anniversary-jim-crow-segregation-discrimination-racism-history/
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Minstrelsy  
ñBlackening Upò and ñPopularity of Minstrel Showsò stops 

on the Virtual Tour: 

https://my.matterport.com/show/?m=8miUGt2wCtB 

 

Guiding Questions:  

¶ What are the differences between caricatures and 

stereotypes and how they function? 

¶ What roles do community and consumerism play in the 

minstrel shows? 

¶ Does the history of minstrelsy support or conflict with 

stereotypes about African Americans depicted by the 

media today? 

 

History:  

Minstrel shows were popular from the 1830s to the early 

1900s and were one of the first native forms of American 

entertainment.  Theatrical performers in Blackface played the 

roles of ignorant, lazy, joyous Black people.  Audiences 

roared with laughter.  When performing as minstrels, white 

performers used burnt cork, greasepaint, or shoe polish to 

darken their skin and red or white makeup to exaggerate their 

lips.  They wore woolly wigs and ragged clothes to imitate 

and ridicule African Americans.  By the 1840s, even some 

Black entertainers were darkening their already dark skin and 

performing as minstrels.  With the popularization of radio and 

film in the 1920s, professional minstrel shows lost much of 

their national following.  However, amateur minstrel shows 

continued in local theaters, community centers, high schools, 

and churches as late as the 1960s.   

 

Rice was not the first white comic to wear Blackface, but he 

was the most popular of his time and he had many imitators.  

In 1843, four white men from New York, toured the country 

as the Virginia Minstrels.  They darkened their faces and 

imitated the singing and dancing of African Americans.  They 

used violins, castanets, banjos, bones, and tambourines.  In 

1845, the Christy Minstrels originated features of the minstrel 

show, including the seating of the Blackface performers in a 

semicircle on stage, with the tambourine player (Mr. Tambo) 

at one end, and the bones player (Mr. Bones) at the other; the 

singing of songs called Ethiopian melodies; and the humorous 

exchange of jokes between Mr. Bones, Mr. Tambo, and the 

performer in the middle seat (Mr. Interlocutor). These 

performers were sometimes called Ethiopian Delineators and 

the shows were popularly referred to as Coon Shows. 

 

Jim Crow became a common stage persona for white 

comediansô Blackface portrayals.  By 1838, the term ñJim 

Crowò was being used as a racial label for Black people, not 
as offensive as nigger, but similar to coon or darkie.  The 

popularity of minstrel shows helped spread Jim Crow as a 

racial slur, but the use of this term only lasted until the end of 

the 19th century.  Since then, Jim Crow has been used to 

describe laws and customs which oppressed Black people.   

  
Image from The Jim Crow Museum Collection 

 

Terminology:   

Jim Crow, imagery, stereotype, caricature, minstrel, 

Blackface, exaggeration, persona, propaganda, cultural 

appropriation, bias, exploitation, ideology, hierarchy, 

brutality, mock, rhetoric, fear, commodification, 

demonize, romanticize 

 

Activit y 1:  

MI Learning Standards: ELA, Social Studies 

¶ What do you think each word from the terminology 

list means (do not look up the answers in the 

dictionary)?  If your school uses a message board post 

your answers to be discussed with your classmates.  

How similar or different are your definitions from 

your peers?  Do they contain overlapping ideas while 

the wording may be different?  Do any trends appear 

in your class responses?  Next, look up the Merriam-

Webster dictionary definition (https://www.merriam-

webster.com) for each term and compare them to 

your responses.  How similar or different are they? 
 

 

 
Image from The Jim Crow Museum Collection 

https://my.matterport.com/show/?m=8miUGt2wCtB
https://www.merriam-webster.com/
https://www.merriam-webster.com/
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History  Continued: 

The minstrel shows with their stereotypical depictions helped 

to popularize the belief that Black people were lazy, stupid 

buffoons, inherently less human, and unworthy of integration.  

During the years that African Americans were victimized by 

lynch mobs, they were also victimized by the racist 

caricatures found in novels, sheet music, theatrical plays, and 

minstrel shows.  When Black people replaced white minstrels, 

they also ñBlackenedò their faces, pretending to be white 

people pretending to be Black people.  African American 

performers acted in the Coon Shows, which helped to 

establish racial segregation.  Unfortunately, the minstrel 

shows remained popular in small towns, and caricatured 

portrayals of Black people found greater expression in motion 

pictures and radios in the 20th century.   Since many 

Americans did not have direct contact with African 

Americans, the stereotyped representations found in the 

minstrel shows held a strong influence over how Black 
Americans were perceived.   

 

 

 
Bert Williams, Image from The Jim Crow Museum Collection 

 

 

Activit y 3:  

MI Learning Standards: Art, ELA, Social Studies 

¶ List some of the reasons why African American actors, 

like Bert Williams, would wear Blackface and perform in 

the minstrel shows?  What did they gain and what did 

they lose?  Think broadly about concepts like financial 

security, talent, fame, social mobility, public mobility, 

segregation, etc.  How does Bert Williams appear when 

he is in Blackface?  What physical features have been 

exaggerated?  Why might he be playing a woman in the 

image on the left?  What job might he have based on his 

clothing in the ñCome Right In Sit Right Down...ò poster 

on the right?  Find examples of other African American 

minstrel performers and situate their experiences into the 

era that they lived using the social, economic, and 

political conditions of the day.  Are these similar to or 

different from conditions that Black actors face today? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity  2: 

MI Learning Standards: Arts, ELA, Social Studies 

Use the two posters advertising for minstrel shows 

(below) to answer the following:   How are the 

performers represented on the posters?  What stereotypes 

do you see?  What are the differences between how the 

white men look as themselves and how they look in 

Blackface?  What specific changes or exaggerations were 

made to transform the performer into a ñBlackò person?  

Are they positive or negative?  What do these depictions 

tell us about being a white and a Black American during 

that era?  How do these images operate as 

advertisements?  What is advertising and how is it related 

to propaganda?  What information about African 

Americans are these advertisements selling?  For 

example, what is the job of the man in Blackface in ñThe 

J.H. Haverly Mastodon Minstrelsò poster? 
 

 

 
https://hdl.huntington.org/digital/collection/p16003coll4/id/2221/rec/2

6 
 

 
https://www.texasobserver.org/the-last-minstrel-show/ 

https://hdl.huntington.org/digital/collection/p16003coll4/id/2221/rec/26
https://hdl.huntington.org/digital/collection/p16003coll4/id/2221/rec/26
https://www.texasobserver.org/the-last-minstrel-show/
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Activity  4: 

MI Learning Standards: Arts, ELA, Social Studies, SEL 

¶ Analyze the poem ñMinstrel Manò written by Langston 

Hughes in 1932.  Answer the following questions:  Who 

is the minstrel man?  What is his emotional state?  Who 

may be in the audience?  What visual images come to 

mind when you read the poem.  Why did Hughes write 

this poem?  What message does he convey?  What does 

this poem tell us about how Black and white people may 

have different reactions to the minstrel shows?  Why 

might your reaction differ based on your race?  Provide 

three examples (they can be real or fictious) of how your 

outward behavior may differ from what you feel inside.   

 

Because my mouth 

Is wide with laughter 

And my throat 

Is deep with song, 

You do not think 

I suffer after 

I have held my pain 

So long? 

Because my mouth 

Is wide with laughter, 

You do not hear 

My inner cry? 

Because my feet 

Are gay with dancing, 

You do not know 

I die? 

 
(Poem from https://glc.yale.edu/outreach/teaching-resources/teacher-

professional-development-programs/past-teacher-development-15) 

 

 

 

 
Film Still from Spike Leeôs Bamboozled (2000) 

https://www.tribecafilm.com/news/bamboozled-spike-lee-movie-ashley-

clark-facing-Blackness-book-interview 

 

 

Activit y 5:  

MI Learning Standards: Arts, ELA, Social Studies, SEL 

¶ Watch the video ñBlackening Upò from the JCM 

(https://www.youtube.com/watch?v=8SZRbrUKz0g).  

You will need to watch the video several times.   

Select three scenes to analyze in detail.  Answer the 

following:  What types of performances are included 

in the video?  Describe the costumes, characters, 

setting, scene/plot, and mood of the performances.  

Make a column for each of these five elements.  Is 

there a difference between the portrayal/behavior of 

the Black and white characters?  Did the white 

characters change when they put on Blackface?  Do 

the characterôs clothing, behavior, movement, or 

manner of speech indicate their intelligence or 

civility?   How do the performances affect our 

perception of the characters; would you consider their 

portrayal/behavior as positive or negative?  You may 

have conflicting descriptions for each scene, for 

example, you may view the costumes as negative, and 

the mood as positive.  Discuss your observations with 

your classmates on the discussion or message board.  

¶ Post-activity reflection essay (one ï two paragraphs):  

How would you feel if you were portrayed as stupid, 

dirty, or lazy like some of the caricatures in the 

minstrel shows?  What if this inaccurate portrayal 

was posted on YouTube or social media for the public 

to see, what might people think about you?  Is that an 

accurate depiction of who you are?  What is the 

importance of portraying reality verses, a stereotyped 

version of a person or community that exaggerates, 

mocks, or dehumanizes them?  Provide an example of 

why the latter can be dangerous? 

 

Activity  6: Grades 11 ï 12*  

MI Learning Standards: Arts, ELA, HPE, Social Studies 

Write a two ï three-page research paper on minstrelsy in 

the 21st century (these examples can be from mass media 

formats like Spike Leeôs Bamboozled or Childish 

Gambinoôs ñThis is Americaò or from political and 

cultural events or news stories).  Pick one topic to write 

about and support your thesis with examples, critiques, 

and additional credible sources on contemporary 

minstrelsy.  Compare your topic with other evidence from 

music, film, social media, advertising, literature, or 

current events.  Be specific with your examples including 

evidence that these stereotypes were informed and 

appropriated from the past.  Research your topic working 

backwards throughout history to see if you can pinpoint a 

starting point for that type of minstrel act or caricature 

and its various forms as they reappear throughout popular 

culture.  In your assessment include a paragraph on how 

your topic reflects, reinforces, resists, or adds to the 

national dialogue about racism?  Include citations and a 

source page or bibliography. 

https://glc.yale.edu/outreach/teaching-resources/teacher-professional-development-programs/past-teacher-development-15
https://glc.yale.edu/outreach/teaching-resources/teacher-professional-development-programs/past-teacher-development-15
https://www.tribecafilm.com/news/bamboozled-spike-lee-movie-ashley-clark-facing-blackness-book-interview
https://www.tribecafilm.com/news/bamboozled-spike-lee-movie-ashley-clark-facing-blackness-book-interview
https://www.youtube.com/watch?v=8SZRbrUKz0g
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Additional Resources: 

Anti-Defamation League 

https://www.adl.org/education-and-resources/resources-for-

educators-parents-families/lessons 

 

Black Citizenship in the Age of Jim Crow 

https://www.nyhistory.org/sites/default/files/newfiles/Black%

20Citizenship%20in%20the%20Age%20of%20Jim%20Crow

%20Curriculum.pdf 

 

Black Past 

https://www.Blackpast.org/african-american-museums-

united-states-and-canada/ 

 

Common Sense Media History Resources for Teachers 

https://www.commonsense.org/education/top-picks/civil-

rights-and-social-justice-resources-for-classrooms 

 
Digital Public Library of America 

https://dp.la 

 

EDSITEment!  

https://edsitement.neh.gov 

 

Equal Justice Initiative Reports 

https://eji.org/reports/ 

 

Facing History and Ourselves 

https://www.facinghistory.org 

 

Ken Burns in the Classroom 

https://www.pbslearningmedia.org/collection/kenburnsclassro

om/home/ 

 

Learning for Justice 

https://www.learningforjustice.org/classroom-

resources/lessons  

 

Library of Congress 

https://www.loc.gov 

 

National Archives  

https://www.archives.gov 

 

PBS Learning Media 

https://www.pbslearningmedia.org 

 

Racial Equity Resource Guide 

http://www.racialequityresourceguide.org 

 

The Rise and Fall of Jim Crow 

https://www.thirteen.org/wnet/jimcrow/education.html 

 

The Smithsonian Museums (all) Online 

https://www.si.edu/exhibitions/online 

Additional Resources: 

Alvarez, Natalie and Stephen Johnson. ñMinstrels in the 

Classroom: Teaching, Race, and Blackface.ò Canadian 
Theatre Review, 147 (Summer 2011): 31-37.  

 

Bean, A., Hatch, J. V., & McNamara, B. (Eds.). 

(1996). Inside the minstrel mask: Readings in nineteenth-

century Blackface minstrelsy. Hanover, NH: Wesleyan 

University Press. 

 

Blackface ï Then and Now 

https://nie.washingtonpost.com/node/470 

 

Lhamon, Jr., W.T. (2000). Raising Cain: Blackface 

Performance from Jim Crow to Hip Hop. Cambridge: 

Harvard University Press. 

 

Mahar, William. J. (1999). Behind the Burnt Cork Mask: 
Early Blackface Minstrelsy and Antebellum American 

Popular Culture. Urbana and Chicago, Il: University of 

Illinois Press, 1999. 

 

Pilgrim, D., & Gates, H. (2015). Understanding Jim 
Crow: using racist memorabilia to teach tolerance and 

promote social justice. Oakland, CA: PM Press. 

 

Pilgrim, D. (2018). Watermelons, nooses, and straight 

razors: stories from the Jim Crow Museum. Oakland, CA: 

PM Press. 

 

Sheet Music Montage 

https://www.youtube.com/watch?v=mG5tNhf-

k_g&feature=emb_logo 

 

Toll, R. C. (1974). Blacking up: The minstrel show in 
nineteenth century America. New York, NY: Oxford 

University Press. 

 

 

 
Image from The Jim Crow Museum Collection 

https://www.adl.org/education-and-resources/resources-for-educators-parents-families/lessons
https://www.adl.org/education-and-resources/resources-for-educators-parents-families/lessons
https://www.nyhistory.org/sites/default/files/newfiles/Black%20Citizenship%20in%20the%20Age%20of%20Jim%20Crow%20Curriculum.pdf
https://www.nyhistory.org/sites/default/files/newfiles/Black%20Citizenship%20in%20the%20Age%20of%20Jim%20Crow%20Curriculum.pdf
https://www.nyhistory.org/sites/default/files/newfiles/Black%20Citizenship%20in%20the%20Age%20of%20Jim%20Crow%20Curriculum.pdf
https://www.blackpast.org/african-american-museums-united-states-and-canada/
https://www.blackpast.org/african-american-museums-united-states-and-canada/
https://www.commonsense.org/education/top-picks/civil-rights-and-social-justice-resources-for-classrooms
https://www.commonsense.org/education/top-picks/civil-rights-and-social-justice-resources-for-classrooms
https://dp.la/
https://edsitement.neh.gov/
https://eji.org/reports/
https://www.facinghistory.org/
https://www.pbslearningmedia.org/collection/kenburnsclassroom/home/
https://www.pbslearningmedia.org/collection/kenburnsclassroom/home/
https://www.learningforjustice.org/classroom-resources/lessons
https://www.learningforjustice.org/classroom-resources/lessons
https://www.loc.gov/
https://www.archives.gov/
https://www.pbslearningmedia.org/
http://www.racialequityresourceguide.org/
https://www.thirteen.org/wnet/jimcrow/education.html
https://www.si.edu/exhibitions/online
https://nie.washingtonpost.com/node/470
https://www.youtube.com/watch?v=mG5tNhf-k_g&feature=emb_logo
https://www.youtube.com/watch?v=mG5tNhf-k_g&feature=emb_logo
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Segregation  
ñEveryday Segregationò, ñAn American Caste Systemò, and 

ñSegregation was Pervasiveò stops on the Virtual Tour: 

https://my.matterport.com/show/?m=8miUGt2wCtB 

 

Guiding Questions: 

¶ How do we categorize Jim Crow laws?   

¶ Were Jim Crow laws constitutional? 

¶ What is meant by ñseparate but equalò and how did that 
impact peoplesô daily lives, decisions, and freedoms?  

¶ How did a racial hierarchy persist after desegregation?   

¶ If  racial castes were eliminated what beliefs or customs 

would be the hardest to change? 

 

History:  

After the Civil War (1861-1865), most southern states and 

later, border states passed laws that denied African Americans 

basic human rights.  The minstrel character name ñJim Crowò 

had come to refer to the laws, customs, and etiquette that 

segregated and demeaned Black people.  Jim Crow also refers 

to the racial hierarchy that defined American life through a set 

of laws and practices which operated primarily, but not 

exclusively, in southern and border states between 1877 and 

the mid-1960s.  Jim Crow was more than a series of rigid 

anti-Black laws, it was a way of life that impacted individuals 

and institutions.  This hierarchy, with white people at the top 

and Black people at the bottom, was supported by millions of 

everyday objects, images, and narratives.  Jim Crow 

represented the legitimization of anti-Black racism.   

 

Under Jim Crow, African Americans were relegated to the 

status of second-class citizens.  The Jim Crow system was 

upheld by the following beliefs or rationalizations: white 

people were superior to Black people in all important ways, 

including but not limited to intelligence, morality, and 

civilized behavior; sexual relations between Black people and 

white people would produce a mongrel race which would 

destroy America; treating Black people as equals would 

encourage interracial sexual unions; any activity which 

suggested social equality encouraged interracial sexual 

relations; if necessary, violence must be used to keep Black 

people at the bottom of the racial hierarchy.  All major 

societal institutions reflected and supported the oppression of 

African Americans.  The Supreme Court even helped 

undermine the Constitutional protections of Black people 

with the infamous Plessy v. Ferguson (1896) case, which 

legitimized the Jim Crow laws and way of life.  Black people 

were also denied the right to vote by grandfather clauses 

(laws that restricted the right to vote to people whose 

ancestors had voted before the Civil War), poll taxes (fees 

charged to poor Black people), white primaries (only 

Democrats could vote, and only white people could be 

Democrats*) and literacy tests (ñName all Vice Presidents 

and Supreme Court Justices throughout Americaôs historyò).  
*The names and policies of the two political parties have changed historically compared with today. 

 

 

 

 
Image from The Jim Crow Museum Collection  

 

Terminology:   

Jim Crow, imagery, stereotype, Black Codes, propaganda, 

etiquette, bias, stigma, exploitation, caste disenfranchise, 

segregation, ideology, oppression, fear, hierarchy, 

violence, miscegenation, disparity, alienate, litigation, de 

jure, de facto, brutality, rhetoric, custom, demonize, 

legislation, explicit, implicit, voting, civil rights  

 

Activi ty 1:  

MI Learning Standards: ELA, Social Studies 

¶ What do you think each word from the terminology 

list means (do not look up the answers in the 

dictionary)?  If your school uses a message board post 

your answers to be discussed with your classmates.  

How similar or different are your definitions from 

your peers?  Do they contain overlapping ideas while 

the wording may be different?  Do any trends appear 

in your class responses?  Next, look up the Merriam-

Webster dictionary definition (https://www.merriam-

webster.com) for each term and compare them to 

your responses.  How similar or different are they? 
 

 

 
Image from The Jim Crow Museum Collection  

 

 

Activity  2: 

MI Learning Standard: Arts, ELA, HPE, Social Studies 

¶ Watch the ñEveryday Segregationò video on the JCM 

website (https://vimeo.com/137275374).  What 

impacted you the most from the video?  Did a 

particular image resonate with you?  Did any images 

or phrases stand out because they were repetitive, 

moving, or jarring?  What did you notice about the 

people, the environment, and the scenarios depicted?  

How did music contribute to the visual imagery?  Be 

descriptive with your answers.  If your school uses a 

message board post your answers to be discussed 

with your classmates. 

 

https://my.matterport.com/show/?m=8miUGt2wCtB
https://www.merriam-webster.com/
https://www.merriam-webster.com/
https://vimeo.com/137275374
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History  Continued: 

Jim Crow etiquette operated in conjunction with the laws, 

also known as Black Codes. When people think of Jim Crow 

they think of the exclusion of African Americans from public 

transport and facilities, juries, jobs, and neighborhoods.  The 

passage of the 13th, 14th, and 15th Amendments to the 

Constitution granted Black people the same legal protections 

as white people, but after 1877 and the election of Rutherford 

B. Hayes, southern and border states began restricting the 

liberties of Black people.  Jim Crow states passed statutes 

severely regulating social interactions between the races.  A 

Black person might begin a bus or train ride near the front, 

but each time a white passenger boarded the African 

American passenger had to move back a row.  An added 

indignity was that Black passengers were often forced to 

carry and reposition the segregation sign.  Jim Crow signs 

were placed above water fountains, door entrances and exits, 

and in front of public facilities.  There were separate hospitals 
for Black people and white people, separate prisons, separate 

public and private schools, separate churches, separate 

cemeteries, separate public restrooms, and separate public 

accommodations.  In most instances, the Black facilities were 

inferior, older, smaller, less maintained, fewer, and not as 

conveniently located.  Or, there were no Black facilities at all 

ï no Colored public restroom, no public beach, and no place 

to sit or eat.  Plessy gave Jim Crow states a legal way to 

ignore their constitutional obligations to their Black citizens. 

 

 
Image from The Jim Crow Museum Collection  

 

Activity  4: 

MI Learning Standards: ELA, Social Studies, SEL 

Literacy tests were used to keep Black Americans, and 

sometimes, poor white people from voting.  They were 

administered at the discretion of the officials in charge of 

voter registration.  If the official wanted a person to pass, he 

could ask the easier questions on the test, but the same official 

could require an African American to answer every question 

correctly, in an unrealistic amount of time to pass the ñsameò 

test.  It is difficult to verify the authenticity of a literacy test 

because there was no common test developed.  Any local 

registration official had the authority to discriminate against 

Black people trying to register to vote. They did this in a 

variety of ways, including using written tests like the three 

identified below (links to Louisiana, Mississippi, and 

Alabama tests provided). 

The examples below show a range of complexities with the 
li teracy tests.  There is evidence that almost anything could be 

included, and tests differed from year to year, from state to 

state, from precinct to precinct, and even from voter to voter. 

Activi ty 3:  

MI Learning Standards: ELA, Social Studies, SEL 

¶ Read about the Blue Eyed/Brown Eyed Experiment at  

https://janeelliott.com and/or watch A Class Divided 
at https://www.pbs.org/wgbh/frontline/film/class-

divided/.  Write a one-page essay summarizing the 

content and impact on the students (and parents) who 

participated in the original experiment.  *Teachers: 

The following class session select a random attribute 

to divide the class into two groups, recreating Elliottôs 

experiment.  Avoid dividing the class based on color 

(skin, hair, eye) or anything personal to the students.  

Use random properties like the name of the street the 

students live on, for example.  One group will receive 

better treatment than the other group for two days.  

For example, they may not have homework assigned 

while the other group completes their work per usual 

(do not assign points to these assignments).  Give the 

privileged group compliments and positive 

reinforcement, while treating the other group as 

subpar.  Then switch the groups for two more days 

using the same standards of treatment.  After each 

two-day session ends have the students respond to the 

following:  Do you think it was fair for you to receive 

the treatment that you did?  Did you deserve it, why 

or why not?  What specific benefits or drawbacks did 

you experience?  Was it fair for the other group to 

receive the treatment that they did?  Did they deserve 

it, why or why not?  How did your experience impact 

your confidence or achievement potential, and on the 

flipside demoralize and limit your abilities? Be 

specific with your responses. 

 

 
https://janeelliott.com 

 
Activity  5: Grades 11 ï 12* 

MI Learning Standards: ELA, Social Studies, SEL 

¶ In a two-page essay answer the following writing 

prompt connecting what you have learned about 

voting during the Jim Crow era to voting in U.S. 

elections today.  Prompt:  Do you think that it is 

important for Americans to vote in local, state, and 

national elections?  Why or why not?  Be specific 

with your responses using examples from this lesson. 

https://janeelliott.com/
https://www.pbs.org/wgbh/frontline/film/class-divided/
https://www.pbs.org/wgbh/frontline/film/class-divided/
https://janeelliott.com/
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Literacy Test Resources: 

https://www.ferris.edu/HTMLS/news/jimcrow/question/2013/

july.htm 

https://www.thirteen.org/wnet/jimcrow/voting_literacy.html 

 

 
Example of a ñLiteracy Testò from The Jim Crow Museum website  

 

Activity Questions:  Prior to taking one or all of the Literacy 

Tests listed below answer the following:  Do you think that 

you will  pass the literacy test in order to vote? Explain in a 

few sentences why you answered yes or no.  After taking the 

tests answer the following:  Did you pass the test?  If you did 

not, what questions were a challenge for you?  Were the 

questions and the test as a whole fair?  Why or why not?  Did 

the test shake your confidence or make you feel discriminated 

against?  Do you plan on registering to vote when you turn 

18?  What steps are needed to complete that process?  

 

Links to Literacy Tests:  

https://www.ferris.edu/HTMLS/news/jimcrow/question/2012/pd

fs-docs/literacytest.pdf 

https://www.ferris.edu/HTMLS/news/jimcrow/pdfs-

docs/origins/ms-littest55.pdf 

https://www.ferris.edu/HTMLS/news/jimcrow/pdfs-

docs/origins/al_literacy.pdf 

 

Activity  7:  

MI Learning Standards: Arts, ELA, Mathematics, Science, 

Social Studies,  

¶ Watch the ñBathroom Sceneò from Hidden Figures.  
https://www.youtube.com/watch?v=hNK8FCFpmm4 

¶ If you have not seen the film, you will need to look up a 

summary of the characters, plot, and theme of the film.  

What is this film about and how does this inform and 

contribute to the significance of the scene?  Are these 

acceptable working conditions?  Does this influence how 

the public views NASA and the way they treated their 

African American employees?  How were the women 

portrayed?  Is the story of these Black women consistent 

or contradictory with what we know about the Jim Crow 

era?  If yes, no, or both, provide specific examples.   If 

your school uses a message board post your answers to be 

discussed with your classmates. 

 
 

 
Images from The Jim Crow Museum Collection  

 

Activi ty 6:  

MI Learning Standards: CTE, ELA, HPE, Social Studies 

¶ The segregation laws listed in the Virtual Tour are a 

small sample of the thousands of laws that existed 

during the Jim Crow period.  Use the following 

websites to view some of those laws: 
https://www.ferris.edu/HTMLS/news/jimcrow/what.htm 

https://www.nps.gov/malu/learn/education/jim_crow_la

ws.htm 

http://americanradioworks.publicradio.org/features/reme

mbering/laws.html 

Create five topical or themed categories in which to 

place each Jim Crow law.  Use a columned worksheet 

to organize your work.  Once you create the 

categories pick ten laws (two for each category) and 

list them on your worksheet.  Select the laws based on 

interest, curiosity, or personal connection.  Why does 

each law stand out to you?   What would it be like to 

live under this law?  Was the law cruel or excessive?  

Was it strange or ridiculous?  Would the law be hard 

to enforce?  What were the intended and actual 

consequences of the law?  What were the effects of 

the law on Black and white Americans?    

 

Activity  8: Grades 11 ï 12* 

MI Learning Standards: CTE, ELA, HPE, Social Studies 

¶ Use the activity listed above on Segregation Laws to 

answer all of the questions associated with that 

exercise.  Then select one law from the categories 

you created and conduct an in-depth investigation of 

that law.  Write one paragraph (4 - 5 sentences) 

explaining the law and its history.  Then write a 

second paragraph on whether the Constitution 

supports or refutes that law.  Include a source page or 

bibliography for your essay.   

https://www.ferris.edu/HTMLS/news/jimcrow/question/2013/july.htm
https://www.ferris.edu/HTMLS/news/jimcrow/question/2013/july.htm
https://www.thirteen.org/wnet/jimcrow/voting_literacy.html
https://www.ferris.edu/HTMLS/news/jimcrow/question/2012/pdfs-docs/literacytest.pdf
https://www.ferris.edu/HTMLS/news/jimcrow/question/2012/pdfs-docs/literacytest.pdf
https://www.ferris.edu/HTMLS/news/jimcrow/pdfs-docs/origins/ms-littest55.pdf
https://www.ferris.edu/HTMLS/news/jimcrow/pdfs-docs/origins/ms-littest55.pdf
https://www.ferris.edu/HTMLS/news/jimcrow/pdfs-docs/origins/al_literacy.pdf
https://www.ferris.edu/HTMLS/news/jimcrow/pdfs-docs/origins/al_literacy.pdf
https://www.youtube.com/watch?v=hNK8FCFpmm4
https://www.ferris.edu/HTMLS/news/jimcrow/what.htm
https://www.nps.gov/malu/learn/education/jim_crow_laws.htm
https://www.nps.gov/malu/learn/education/jim_crow_laws.htm
http://americanradioworks.publicradio.org/features/remembering/laws.html
http://americanradioworks.publicradio.org/features/remembering/laws.html

